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ABSTRACT

Introduction: Mindful parenting is associated with youth's better psychological adjustment, suggesting it could also relate to
the ways youth cope with stress. This study investigated how youth's experience of their parents’ mindful parenting (or their
perceived mindful parenting) related to their ways of coping with academic and social stressors directly, while also estimating
indirect associations via three interlinked skills of dispositional mindfulness, interpersonal mindfulness, and self-compassion.
Methods: Australian university students (N = 636; aged 16-21 years) completed a survey to report their perceived mindful
parenting, and their own dispositional and interpersonal mindfulness, self-compassion, perceived stress, and intentions to use
adaptive and maladaptive ways of coping in response to four hypothetical stressful events (2 X academic and 2 X social).
Results: Perceived mindful parenting was directly associated with more adaptive and less maladaptive coping intentions across
both stressor domains. Further, mindful parenting was indirectly positively associated with adaptive coping through self-
compassion and interpersonal mindfulness, and indirectly negatively associated with maladaptive coping through dispositional
mindfulness. Self-compassion facilitated the negative link between mindful parenting and maladaptive coping with social, but
not academic, stressors.

Conclusions: Youth who perceive more mindful parenting are more mindful and self-compassionate, with these skills in turn
playing unique roles in more adaptive (and less maladaptive) coping intentions. These findings could be applied to design
support programs for students, helping them to understand and practice personal mindfulness and self-compassion in response
to a range of stressors, with a special focus also placed on upskilling youth in interpersonal mindfulness.

Mindful parenting is “a framework whereby parents inten- parenting with “new awareness and intentionality” balanced
tionally bring moment-to-moment awareness to the parent-  with compassion and non-judgment. Mindful parenting was
child relationship” (Duncan et al. 2009, p. 255). Kabat-Zinn and originally characterized by five dimensions, including listening
Kabat-Zinn (2014) described mindful parenting as a set of  with full attention, non-judgmental acceptance of self and child,
approaches that allow parents to face the challenges of  emotional awareness of self and child, self-regulation in the
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parenting relationship, and compassion for self and child
(Duncan et al. 2009). Mindful parenting has been positively
associated with other positive parenting practices, such as
warmth and affection and negatively associated with problem
parenting practices, such as hostility and over-reactivity (Han
et al. 2021; Parent et al. 2016). However, the conceptualization
of mindful parenting differs from other, more commonly mea-
sured aspects of parenting in terms of its focus on specific
mindful behaviors of parents that involve listening to children
with full attention and showing them compassion and accep-
tance of who they are as they engage with them in the moment.

Mindful parenting has been associated with more positive
psychological adjustment in adolescents and emerging adults
(referred to as youth here; Moreira and Canavarro 2020;
Park et al. 2020). Mindful parenting has also been associated
with youth's more positive stress appraisals and greater
coping-self-efficacy (Duncan et al. 2009; Liu et al. 2021).
However, past studies have not considered youth's ways of
coping with stressors common for university students,
including academic and social stressors, with coping defined
as a person's ability to manage specific external and/or
internal personal demands that are considered taxing
(Lazarus and Folkman 1984). University life is often associ-
ated with many stressors for youth, such as academic
workload pressures and exclusion from social groups
(Acharya et al. 2018). Students often lack the considerable
coping resources that might be needed and are at high-risk
for maladaptive coping, such as avoiding academic tasks or
withdrawing from social life (Acharya et al. 2018; Duffy
et al. 2019). In this study, we tested a mindful parenting
influence model of youth's coping with stressors for two
important domains of academics and social relationships (see
Figure 1). Coping was differentiated into adaptive (e.g., support-
seeking) and maladaptive forms (e.g., social withdrawal), which
is a common approach to understanding ways of coping with
stress (Skinner and Zimmer-Gembeck 2016). Our overarching
purpose by testing this model was to contribute evidence that can
guide practical approaches to support university students to more
adaptively cope with stress.

1 | Youth's Dispositional Mindfulness,
Self-Compassion, and Interpersonal Mindfulness

Theory and past research (e.g., Dvordkova et al. 2019; Mera
et al. 2023; Pratscher et al. 2019; Roeser and Pinela 2014)
suggest that three interlinked individual skills may develop in
youth who experience more mindful parenting, which may then
account for their access to using more adaptive and less mal-
adaptive ways of coping with stressors (see Figure 1). These
skills are dispositional mindfulness (DM), self-compassion, and
interpersonal mindfulness (IM). In their review, Dvotidkova
et al. (2019) described mindfulness and compassion as self-
regulatory skills that may support effective coping in youth as
they transition to university, with these personal (i.e., intra-
personal) resources in turn, likely to be associated with youth's
improved mental health. Thus, mindfulness and self-
compassion can support students' smoother transition through
academic and other demands and challenges during this time of
life. However, despite theory supporting associations, few
studies have quantified how students’ mindfulness and com-
passion skills relate to their ways of coping with stressors.

The first skill of DM has been defined as self-regulation of
sustained attention to thoughts, feelings, and sensations in the
present moment in a way characterized by curiosity, openness,
and acceptance (Bishop et al. 2004). DM has been the focus of a
great deal of research describing it as skill that can be fostered
but also varies across persons, which in turn, can support stress
management, emotion regulation, coping, and a range of
markers of health and well-being (Roeser and Pinela 2014). In
one study of adolescents aged 11-18 years (N = 361, 40% young
men), those with more DM reported less use of maladaptive
ways of coping (i.e., involuntary peer stress responses, dis-
engagement coping) along with reduced loneliness, social anx-
iety, and depression (Zimmer-Gembeck et al. 2021). In a study
of undergraduate students, those who scored higher on trait
mindfulness reported responding to stress with a greater range
of coping strategies (Keng et al. 2018). In addition, mindfulness
has been found to correlate with young adults’ coping with
stress, whereby those higher in DM perceive less stress and
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FIGURE 1 | The mindful parenting influence model: A model of youth's experience of mindful parenting, their dispositional mindfulness, self-

compassion, and interpersonal mindfulness, and their adaptive and maladaptive ways of coping with academic and social stressors. Note: Age,

gender, race/ethnicity, other relevant demographics (e.g., contact with parents), and perceived stress (i.e., academic or social) will be considered as

covariates.
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report more adaptive ways of coping with stress (Wu and
Buchanan 2019). These findings are consistent with evidence
that mindfulness is related to greater metacognitive abilities
(i.e., flexibility of attention and orientation to experience),
which in turn, has been associated with greater psychological
well-being (Duncan et al. 2021; Zimmer-Gembeck 2021).

The second skill of self-compassion, defined as being kind and
understanding toward oneself during times of hardships and/or
failures while holding a balanced view of the situation and
viewing such challenges as common human experiences
(Neff 2022). Like the research on DM, self-compassion has been
found to have positive health benefits for youth (Ju et al. 2024).
In one meta-analysis, a moderate positive summary effect size
was reported for the relationship between self-compassion and
adaptive coping (e.g., emotional approach coping) and a strong
negative effect size was found for the relationship between self-
compassion and maladaptive coping (e.g., emotional avoidance
coping; Ewert et al. 2021). Other studies described similar
findings during students’ experience of stress within an aca-
demic context. For example, in a study of undergraduate
students (N =217, 58% young women) using a short longitu-
dinal design, self-compassion was positively related to adaptive
coping (problem-focused) and negatively related to maladaptive
coping (avoidance-oriented) at Time 2 (Chishima et al. 2018).

The third skill of IM, defined as “paying attention in the present
moment while with another person, including being aware of
internal experiences (bodily sensations, thoughts, reactions,
mood, etc.) and external experiences (verbal and nonverbal
communication, apparent mood, etc.)...and choosing to respond
in a nonjudgmental way” (Pratscher et al. 2019, p. 14), may also
be relevant for coping with stress. IM includes four key
dimensions of being present while engaging with another
person, being aware of one's own internal experiences (e.g.,
facial/body expressions, mood, feelings) and external experi-
ences relevant to the other person (e.g., gestures, mood, tone of
voice), having non-judgmental acceptance, and being non-
reactive while conversing with that person (Pratscher
et al. 2019). No previous study could be located that had ad-
dressed associations of youth's IM and their adaptive and
maladaptive ways of coping with stress. However, one study
(Tuan 2022) of DM, IM, and coping in 714 employees from
38 Vietnamese companies found that IM and DM were posi-
tively related to proactive coping in response to technostress
during the COVID-19 pandemic.

Research has found that mindful parenting does relate to
higher DM and self-compassion in youth, which in turn, are
related to more positive well-being. For example, one study of
563 parent-youth dyads found that mindful parenting was
indirectly positively associated with youth's general well-being
through offspring's own level of self-compassion, but not
their DM (Moreira et al. 2018). In another study (Moreira and
Canavarro 2020) of 375 mother-youth dyads, parents' report of
mindful parenting (particularly the subscale of compassion
for the child) was indirectly associated with youth's reduced
difficulties in emotion regulation via higher youth's self-
compassion. In another study (Wang et al. 2018) of 168 mother-
early adolescent dyads, mindful parenting had an indirect
negative association with youth's emotional problems via

youth's DM. Finally, in the only study of DM, self-compassion,
and IM, Mera et al. (2023) found indirect associations of youth's
perceived mindful parenting with two measures of emotional
adjustment (e.g., social anxiety) via DM and self-compassion,
and of mindful parenting with social adjustment (e.g.,
friendship quality) via IM.

2 | The Current Study

Direct associations between youth's experience of mindful
parenting and their ways of coping were investigated,
incorporating DM, self-compassion, and IM to test indirect as-
sociations (see Figure 1). The following hypotheses were tested:

« HI: Youth's perceived mindful parenting will have positive
associations with their intentions to use adaptive ways of
coping in response to academic and social stressors.

« H2: Youth's perceived mindful parenting will have negative
associations with their intentions to use maladaptive ways
of coping in response to academic and social stressors.

« H3: There will be significant indirect associations of youth's
perceived mindful parenting with their adaptive and
maladaptive ways of coping with academic stressors via DM
and self-compassion. The indirect associations will be
positive for adaptive coping and negative for maladaptive
coping.

« H4: Given the social nature of IM, there will be significant
indirect associations of youth's perceived mindful parenting
with their adaptive and maladaptive ways of coping with
social stressors via IM. The indirect association will be
positive for adaptive coping but negative for maladaptive
coping.

3 | Methods
3.1 | Participants

The participants were 645 Australian university students
(age 16-21 years, M = 19.03 years, SD = 1.09 years, 490 women,
151 men, and four nonbinary/other) responding to university-
wide advertisements for study participants at one large uni-
versity. Students reported their racial/ethnic background by
ticking all that applied, with 75% White, 12% Asian, 8%
Australian First People/Torres Strait Islander or Pacific
Islander, and 15% “other” (e.g., African, Indian, Middle East-
ern). For student status, 93% were full-time and 7% part-time
students. Of these 645 students, 68% lived at home with at least
one parent or both parents; 31% did not live with a parent, but
they had regular contact with a parent; and the remaining 1%
(n=9) did not live or have contact with their parents and were
excluded from analyses, leaving a final sample size of 636. Of
these 636, 65% reported daily contact with a parent, 33% re-
ported almost weekly but not daily contact, and the remaining
2% reported less frequent contact. Of those 636 students, 32%
completed parenting measures about their mother (or female
caregiver), 5% reported about their father (or male caregiver),
and 63% about both their parents.
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In total, 763 students met inclusion criteria and accessed the
survey. However, 90 were not included in this study because
they completed either none (n=56) or had missing data on
multiple measures (n =34) of the survey. In addition, 28 stu-
dents completed the survey in 8.5 min or less (i.e., just under
half the median completion time of 17 min) and were excluded.

3.2 | Measures
3.21 | Perceived Mindful Parenting

Youth's experience of mindful parenting was measured with the
17-item Interpersonal Mindfulness in Parenting Measure for Youth
(IMPM-Y; Mera et al. 2025). Items on the IMPM-Y ask youth to
report about their parents (e.g., “I think it is hard for my parents to
tell how I am feeling”) measuring received parents’ emotional non-
reactivity (seven items), emotional awareness of the child (three
items), listening with full attention (four items), and compassion for
the child (three items). Students nominated a parent they felt
closest to and responded to each item from 1 = never or almost
never true to 5 = always or almost always true. After reversing some
items, items were averaged so that a higher score indicated more
perceived mindful parenting, Cronbach's o =0.94.

3.2.2 | Dispositional Mindfulness

The 15-item Short Form Five-Facet Mindfulness Questionnaire
(SF-FFMQ; Abujaradeh et al. 2019) measured DM. The SF-
FFMQ items (e.g., “In difficult situations, I can pause without
immediately reacting”) measure acting with awareness (four
items), describing (three items), non-judgment (four items), and
non-reactivity (four items). Responses ranged from 1 = never or
almost never true to 5 = always or almost always true. After
reversing some items, items were averaged so that a higher
score indicated a higher level of DM, Cronbach's o = 0.84.

3.23 | Self-Compassion

Self-compassion was measured with 13 items (e.g., “I try to be
understanding and patient towards those aspects of my per-
sonality I don't like”) from the Self-Compassion Scale (SCS;
Neff 2003; Neff et al. 2017) that measure self-kindness (five
items), common humanity (four items) and mindfulness (four
items). Response options ranged from 1 = never or almost never
true to 5 = always or almost always true. Items were averaged so
that a higher score indicated a higher level of self-compassion,
Cronbach's a =0.93.

3.2.4 | Interpersonal Mindfulness

The 27-item Interpersonal Mindfulness Scale (IMS; Pratscher
et al. 2019) measured IM (e.g., “I pick up on the intentions
behind what another person is trying to say”). Items tap pres-
ence during social interaction (seven items), awareness of self
and others (10 items), non-judgmental acceptance (four items),
and non-reactivity (six items). Responses ranged from 1 = never

or almost never true to 5 = always or almost always true. After
reversing some items, all 27 items were averaged so that a
higher score indicated a higher level of IM, Cronbach'’s o = 0.89.

3.2.5 | Ways of Coping With Academic and Social
Stressors

Drawing on procedures in past research that used written (Titova
et al. 2022; Van Petegem et al. 2017; Zimmer-Gembeck and
Nesdale 2013; Zimmer-Gembeck et al. 2016) stressors as stimuli to
measure intended ways of coping, this study used four written
hypothetical scenarios of stressors followed by questions about ways
of coping. The scenarios described two academic (i.e., failing,
cheating) and two social (i.e., peer rejection, gossiping) stressful
events. An example scenario of an academic stressor, “Imagine that
you just submitted your VERY FIRST EVER written assignment at
university. You hear that the assignment results are available
online. You try to avoid checking your mark at that moment and
you head out for a lunch break instead. Later that day, you pass by
one of the labs and you see one of the computers available. You
decide to login and check your mark, and soon after you realize you
did not pass the assignment.” An example scenario of a social
stressor, “Imagine that you hear someone you know is throwing a
big birthday party on the beach. Most of your group of friends
expect to go. You hear that some of your friends have received their
invitations and are excited about the event. You still have not
received your invitation and the party is not far off.”

After imagining themselves as the person in each scenario, par-
ticipants reported their anticipated use of eight ways of coping (i.e.,
4 x adaptive and 4 x maladaptive) relevant to responding to
an academic or social stressor. The adaptive coping strategies
included one item per scenario relevant to support seeking (i.e.,
“go to someone (e.g., friend, parent, tutor) for support or help?”),
positive thinking (i.e., “try to keep a positive attitude about it?”),
problem solving (i.e., “do something to try to fix it?”), information
seeking (i.e., “try to get more information or find out what's going
on?”). The maladaptive coping strategies included one item per
scenario relevant to rumination (i.e., “keep thinking about it; feel
like you can't get it out of your head?”), social withdrawal (i.e., “go
off to be by yourself or really want to be alone?”), submission (i.e.,
“do nothing or give up?”), behavioral avoidance (i.e., “avoid
dealing with it?”). Response options ranged from 1 = no, not at all
to 5 = yes, very much. To construct composite scores, items rele-
vant to adaptive coping were averaged across the two academic or
the two social scenarios to generate scores for adaptive academic
coping and adaptive social coping, respectively. Similarly, items
relevant to maladaptive coping were averaged in a similar way to
generate scores for maladaptive academic coping and maladaptive
social coping. Higher scores indicated more intention to use the
categories of coping. Cronbach's o were 0.81 for adaptive academic
coping, 0.77 for adaptive social coping, 0.80 for maladaptive
academic coping, and 0.82 for maladaptive social coping.

3.2.6 | Perceived Academic and Social Stress

A measure of adolescent daily hassles (Wright et al. 2010)
was expanded with additional hassles from other measures
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(e.g., Brantley et al. 1987; Connor-Smith et al. 2000) to measure
experience with a broad range of academic (16 stressors; e.g.,
“Trouble with assignments or study”) and social (14 stressors;
e.g., “Not being accepted by other people my age”) daily hassles
commonly experienced by university students. Items were rated
from 0 =I have not had this happen to me to 4 = happened, and
it was a major stressor for me. Items were averaged so that a
higher score indicated more academic (Cronbach's a = 0.85) or
social stress (Cronbach's o = 0.86).

3.3 | Procedure

Approval for this study was obtained from the Griffith Uni-
versity Human Research Ethics Committee (#2020/129). In
2022, the study was advertised to all students in the university
with a link to an online survey. Upon accessing the survey,
participants were presented with the study information sheet
and were informed that by proceeding they agreed to provide
their consent to take part in the study. Following this, partici-
pants were presented with the study criteria (i.e., students aged
21 years or younger). Students who were part of the psychology
student subject pool received partial course credit (0.5%; 86% of
participants) and other students (14%) were offered entry into a
draw to win 1 of 5 AU$50 gift vouchers.

3.4 | Overview of the Data Analysis

All hypotheses were predetermined before collecting data, so
analyses were confirmatory. There were no missing data. All
study variables were assessed for normality and had only minor
skew. Regression analyses were used to test hypotheses, using R
version 4.1.2 (R Core Team 2021) and R Studio version
2021.09.1. The indirect effects feature in R Psych package v2.2.3
(Revelle 2022) was used to estimate the effects of mindful
parenting on adaptive and maladaptive coping through DM,
self-compassion, and IM, with bootstrapping (10,000 samples)
used to generate indirect effects and 95% confidence intervals
for each intervening variable (and the total indirect effect across
all measures). Youth's perceived mindful parenting was the
independent variable in all models. Four separate models were
estimated with one model for each of the dependent variables:
adaptive academic coping, adaptive social coping, maladaptive
academic coping, and maladaptive social coping. Gender,
race/ethnicity, contact with parents (daily vs. less often), and
perceived stress (academic or social) were covariates.

4 | Results
4.1 | Descriptive and Correlational Analyses

Means (Ms) and standard deviations (SDs) of study variables,
and Pearson's correlations between measures are shown in
Table 1. In terms of key correlations, all independent and
intervening variables were significantly intercorrelated with
each other and with the dependent variables in the directions
that would be expected. However, there was one exception for
IM with maladaptive coping with social stress, with no

significant association. In addition, adaptive coping measures
were not significantly associated with maladaptive coping
measures. Correlations of gender and perceived stress with
other measures are also shown in Table 1.

4.2 | Models of Adaptive Coping

Table 2 summarizes the results of testing all hypothesized ef-
fects of youth's perceived mindful parenting with their adaptive
coping. The models were significant, F(9, 626) = 9.53, p < 0.001
and F(9, 626)=18.47, p<0.001, for academic and social
domains, respectively, with these models explaining 12% and
21% of the variance, respectively. H1 and H2 were generally
supported, with self-compassion and IM (but not DM) associ-
ated with more adaptive coping in both models. Before and after
controlling for the three linked skills of DM, self-compassion,
and IM, mindful parenting had direct associations with more
coping in both models. Perceived stress was associated with
more adaptive coping in both models. In terms of indirect ef-
fects, H3 and H4 were partially supported. In both models,
there were significant indirect effects of mindful parenting with
more adaptive coping via self-compassion and IM (but not DM).
Gender, race/ethnicity, contact with parents, and age were not
associated with adaptive coping.

4.3 | Models of Maladaptive Coping

Table 3 summarizes the results of testing all hypothesized effects
of youth's perceived mindful parenting with their maladaptive
coping. Since IM was not associated with maladaptive coping in
the social domain (see Table 1), it was not included. The models of
maladaptive coping were significant, F(9, 626)=15.21, p < 0.001
and F(8, 627) = 27.94, p < 0.001, for academic and social domains,
respectively, with these models explaining 18% and 26% of the
variance, respectively. H1 and H2 were generally supported. DM
was associated with less maladaptive coping in both domains,
while self-compassion was associated with less maladaptive coping
in the social domain only. IM was not associated with maladaptive
coping in either model. Before controlling for the intervening
mindfulness and self-compassion variables, mindful parenting was
associated with less maladaptive coping in both domains. After
controlling for the intervening variables, mindful parenting was
not significantly associated with maladaptive coping in either
domain. Perceived stress was associated with more maladaptive
coping. In terms of indirect associations, H3 and H4 were partially
supported. There were significant negative indirect associations of
mindful parenting with maladaptive coping in both models
via DM and with maladaptive coping in the social domain via self-
compassion. Females reported more maladaptive coping, but race/
ethnicity, contact with parents (daily, otherwise), and age were not
associated with maladaptive coping.

5 | Discussion

The aim of the present study was to test direct and indirect as-
sociations of youth's perceived mindful parenting with their
intentions to use adaptive (i.e., support seeking, positive thinking,
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TABLE 2 | Direct and indirect effects from the mindful parenting influence models of youth's intended use of adaptive coping in response to

academic and social stressors (N = 636).

Adaptive Academic Coping

Adaptive Social Coping

Direct effects B SE B B B SE B B
Paths by, by, bs
DM (b,) —0.08 0.07 —0.06 —0.05 0.07 —0.03
SC (by) 0.20%** 0.05 0.19 0.36%+* 0.04 0.35
IM (bs) 0.28%* 0.06 0.14 0.23%* 0.08 0.12
Paths ¢
MP 0.27%** 0.04 0.25 0.28+** 0.04 0.27
Age 0.04 0.03 0.05 0.05 0.03 0.07
Gender (female) 0.00 0.07 0.00 0.02 0.07 0.01
Ethnicity (non-White) 0.00 0.07 0.00 —0.07 0.07 —0.04
Contact (daily) 0.06 0.07 0.04 0.01 0.06 0.01
Perceived Stress® 0.12* 0.05 0.10 0.10** 0.04 0.11
Paths ¢’
MP 0.18*** 0.04 0.17 0.14%** 0.04 0.14
Age 0.02 0.03 0.03 0.03 0.03 0.04
Gender (female) 0.02 0.07 0.01 0.06 0.07 0.03
Ethnicity (non-White) —0.04 0.07 —0.02 —0.11 0.06 —0.06
Contact (daily) 0.04 0.06 0.02 —0.02 0.06 —0.01
Perceived Stress® 0.12% 0.05 0.10 0.11%* 0.04 0.12

Indirect Effects of MP B 95% CI ¢ B 95% CI ¢
Total indirect effect 0.08° 0.05, 0.12 0.08 0.13° 0.09, 0.18 0.13
Indirect effect via DM —0.01 —0.04, 0.01 —0.01 —0.01 —0.03, 0.01 —0.01
Indirect effect via SC 0.07° 0.03, 0.11 0.06 0.11° 0.07, 0.16 0.11
Indirect effect via IM 0.03° 0.01, 0.06 0.03 0.03° 0.01, 0.05 0.03

Note: Gender is coded 0 = male or nonbinary, 1 = female. Ethnicity is coded 0 = white, 1 = other. Contact with Parents is coded 0 = other, 1 = daily.
Abbreviations: DM = dispositional mindfulness, IM =interpersonal mindfulness, MP = mindful parenting, SC = self-compassion.

*p <0.5; **p <0.01; **p < 0.001.
#Perceived academic stress or social stress.

bSignificantly larger or smaller than 0 based on the bootstrapped confidence interval.

problem solving, and/or information seeking) and/or maladaptive
(i.e., rumination, social withdrawal, submission, and/or behavioral
avoidance) ways of coping in response to academic separate from
social stressors. Overall, we found evidence for the differentiation
of adaptive versus maladaptive mindful parenting influence
pathways to coping intentions among youth. Youth's perceived
mindful parenting was uniquely directly (and indirectly) associ-
ated with better adaptive coping in response to both academic and
social stressors via their skills of self-compassion and IM. In
contrast, mindful parenting was indirectly associated with youth's
reduced maladaptive coping in response to both domains of stress
via youth's DM. Moreover, mindful parenting was also indirectly
associated with youth's reduced maladaptive coping via
self-compassion, but only when intended coping was in response
to social stressors.

The findings suggest that university students who experience more
mindful parenting are better able to adaptively cope with academic
and social stressors. Moreover, there was general support for the

relevance of DM, self-compassion, and IM as skills linking stu-
dents’ experience of mindful parenting with their more adaptive
and/or less maladaptive coping intentions. Although the associa-
tions differed for adaptive and maladaptive ways of coping, the
findings were quite similar for coping in response to academic and
social stressors. Overall, the current findings are consistent with
the notion that parents play a positive role in their children's
ability to cope effectively with life stressors by modeling or
teaching mindful and compassionate behaviors or skills through
their direct practices of listening to their children with full atten-
tion, being emotionally nonreactive, having awareness of their
children’s emotional states, and showing them compassion and
acceptance during interactions with them. Consequently, having
intrinsic and/or extrinsic ways of learning such practices can
provide an additional layer of protection to children by enabling
them to improve their own mindful and compassionate skills and
ultimately protect them from maladaptive ways of coping and
instill more adaptive ways to deal with the life challenges that
might lie ahead.
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TABLE 3 | Direct and indirect effects from the mindful parenting influence models of youth's intended use of maladaptive coping in response to

academic and social stressors (N = 636).

Maladaptive Academic Coping

Maladaptive Social Coping

Direct effects B SE B B B SE B B
Paths by, by, bs
DM (b,) —0.31%% 0.07 —-0.21 —0.46%% 0.07 —0.29
SC (b,) —0.08 0.05 —0.08 —0.14** 0.05 —0.13
IM (bs) 0.12 0.08 0.06 n/a n/a n/a
Paths c
MP —0.08* 0.04 —0.08 —0.09* 0.04 —0.08
Age 0.00 0.03 0.00 0.00 0.03 0.00
Gender (female) 0.377%** 0.07 0.17 0.38%** 0.07 0.19
Ethnicity (non-White) —0.01 0.07 —0.01 0.08 0.07 0.04
Contact (daily) —0.07 0.06 —0.04 0.01 0.07 0.00
Perceived Stress® 0.31%** 0.05 0.26 0.28%** 0.04 0.28
Paths ¢’
MP —0.02 0.04 —0.02 0.02 0.04 0.02
Age 0.01 0.03 0.01 0.01 0.03 0.01
Gender (female) 0.26%*+* 0.07 0.14 0.29%** 0.07 0.15
Ethnicity (non-White) —-0.01 0.07 —0.01 0.07 0.07 0.04
Contact (daily) —0.07 0.06 —0.04 0.01 0.06 0.01
Perceived Stress® 0.24%** 0.05 0.20 0.18%** 0.04 0.18
Indirect Effects of MP B 95% CI ¢ B 95% CI B
Total indirect effect —-0.07° -0.11, —0.03 —0.06 -0.12° —0.16, —0.08 —0.11
Indirect effect via DM —0.05" —0.09, —0.03 —0.05 —-0.07° —0.11, —0.04 —0.06
Indirect effect via SC —0.03 —0.06, 0.00 —0.03 —0.05° —0.08, —0.01 —0.04
Indirect effect via IM 0.01 0.0, 0.03 0.01 n/a n/a n/a

Note: Gender is coded 0 = male or nonbinary, 1 = female. Ethnicity is coded 0 = white, 1 = other. Contact with Parents is coded 0 = other, 1 = daily.
Abbreviations: DM = dispositional mindfulness, IM = interpersonal mindfulness, MP = mindful parenting, SC = self-compassion.

*p <0.05; **p <0.01; ***p < 0.001.
#Perceived academic stress or social stress.

bSignificantly larger or smaller than 0 based on the bootstrapped confidence interval.

Regarding the proposed skills involved in the association
between mindful parenting and youth's coping, DM and IM
were moderately correlated with each other, but they differed in
their associations with adaptive compared to maladaptive ways
of coping. We found that mindful parenting was associated with
both DM and IM, but these skills somewhat differed in their
associations with ways of coping with academic versus social
stressors. Youth higher in DM reported less maladaptive (but
not more adaptive) coping intentions, while youth's IM was
associated with more adaptive (but not less maladaptive) coping
intentions. Given the lack of research on IM and its association
with youth's ways of coping with stress, the current findings
provide some evidence regarding the possible unique role of IM,
when considered alongside DM and self-compassion, as a pos-
itive skill that assists undergraduate students to use more
adaptive ways of coping in the face of academic and social
stressors. These findings extend past research (Mera et al. 2023;
Pratscher et al. 2018, 2019), that has found unique associations
of DM and IM with youth's emotional versus social adjustment
outcomes, respectively. Additionally, the findings add to other

research on DM and IM in adults (Tuan 2022), which found
both to be related to more proactive (adaptive) coping in
response to technostress during the COVID outbreak.

Our findings support the unique role of youth's DM in their mal-
adaptive (but not their adaptive) coping, whether in response to
academic or social stressors. Although not completely consistent
with the study hypotheses, there is a possible explanation for this
pattern of results. A previous study identified how DM has a
stronger correlation with maladaptive coping (e.g., disengagement
coping and involuntary stress responses), compared to adaptive
coping (e.g., engagement coping), with maladaptive (relevant to
adaptive) coping being more strongly associated with with poorer
emotional adjustment, such as anxiety, depression, and loneliness
(Zimmer-Gembeck et al. 2021). The current findings were consist-
ent with these results, but they also extended past findings by
suggesting that one benefit of DM is its role in helping university
students to reduce their reliance on maladaptive coping when
facing academic or social stressors. This could mean that a person's
ability to self-regulate and sustain their attention to their own
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thoughts, feelings, and sensations in the present moment, is
important for their ability to reduce rumination, withdrawal, and
avoidance when faced with life stressors. At the same time, youth
higher in IM, who report better skills at paying attention in the
present moment and avoiding judgment while engaging with
another person, are likely to use more adaptive ways of coping with
stress, such as support seeking, problem solving, and positive
thinking.

Self-compassion was the third skill expected to help link youth's
perceived mindful parenting to their ways of coping. Past studies
have identified some unique but similar associations (in terms of
significance and direction) of DM and self-compassion with
youth's emotional adjustment (e.g., Mera et al. 2023; Moreira
et al. 2018; Pratscher et al. 2019), with both having similar
strengths of associations with adaptive and maladaptive coping
(Ewert et al. 2021; Zimmer-Gembeck et al. 2021). Thus, this past
research suggested that there should be similar patterns of results
for DM and self-compassion, but instead, we found that self-
compassion had unique links with adaptive coping, and it had
more far-reaching associations across the measures of coping
when compared to the findings for DM. In other words, the results
supported the unique role of youth's self-compassion in their
adaptive coping. Also, contrary to prediction, youth's self-
compassion had no unique association with their maladaptive
academic coping; instead, a unique link to reduced maladaptive
coping was found in the social stress domain only.

It is relevant to note that past research on self-compassion
may not be directly comparable to the findings of this study.
Self-compassion has often been operationalized using both
positive (i.e., self-kindness, common humanity, and mind-
fulness) and (reversed) negative (i.e., self-judgment, isola-
tion, and over-identification) behavioral items (Neff 2022).
Yet, some research (e.g., Lopez et al. 2015) supports consid-
ering the positive separate from the negative components of
self-compassion, because they have different correlations
with positive and negative markers of mental health,
respectively. Thus, only the positive component of self-
compassion was measured in this study. It may be that this
approach explains self-compassion's associations with
youth's adaptive (but not maladaptive) coping. Future studies
could consider both the positive and negative components of
self-compassion as predictors of ways of coping.

5.1 | Limitations and Future Research Directions

There are three primary limitations of the present study method-
ology to note here. First, the sample was diverse in sociocultural
background, but the participants were all residing in Australia and
aged 16-21 years, with 76% young women. Most notably, mind-
fulness might be defined or understood differently in Western
compared to Eastern cultures (Carmody 2014). There have been
differences in research findings by country or setting in relation to
mindful parenting (Ahemaitijiang et al. 2021). As such, some of
the results obtained here might not be generalizable to other
racial/ethnic or sociocultural groups.

Second, youth were the sole respondents, which could be im-
proved upon in future research by drawing on multiple reporters.

For example, parent report of mindful parenting would be
an important extension, given some evidence showing low-to-
moderate correspondence between parent and child's reports of
family functioning (De Los Reyes and Ohannessian 2016), with
research suggesting moderate to strong associations between
parent and youth's reports of mindful parenting and its practices
(Acet and Oliver 2023; Liu et al. 2021).

Third and finally, this study is limited by the cross-sectional
design. However, given that no previous study has tested a
similar model to the one tested here, this design was an
appropriate first step before conducting time consuming and
expensive longitudinal research.

6 | Conclusion

This was the first investigation linking mindful parenting as
experienced by youth with their ways of coping both directly or
indirectly via three interlinked skills of DM, self-compassion,
and IM. The findings suggest that youth who report experien-
cing more mindful parenting are higher in their own DM, self-
compassion, and IM, and use more adaptive (and/or fewer
maladaptive) ways to cope with academic and social stressors.
In addition, DM, self-compassion, and IM were related to
youth's ways of coping; youth higher in DM reported less
intended use of maladaptive ways of coping in response to
academic and social stressors, while those with higher self-
compassion and interpersonal mindfulness intended to use
more adaptive ways of coping. Moreover, youth higher in self-
compassion were lower in their intentions to use maladaptive
coping in response to social stressors only. These findings could
be applied to design coping support programs for students
before and during university, helping youth to understand and
practice mindfulness and self-compassion in response to a
range of stressors. A special focus could be on practicing
IM skills to supplement self-focused skills in DM and self-
compassion. In addition, past evidence suggests that mindful
parenting skills are beneficial for parents (Chen et al. 2017) and
the current study findings also show they could also be of
benefit for youth's development of coping skills. Evaluation of
mindful parenting programs could incorporate outcome mea-
sures of stress appraisals and coping processes to test whether
increased mindful parenting has temporal associations with
improved stress-coping responses over time among parents and
their children.
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